Early Reading and Phonics
Policy 2022-23



Mission Statement

We will create a happy, secure and stimulating learning environment in which all children
can grow in confidence, develop their full potential and where academic excellence can be
achieved.

We will provide a nurturing environment and value and recognise the uniqueness of every
child.

We will equip the children with the resilience and perseverance to become creative and
independent thinkers and to become learners for life.

We will provide engaging and varied learning activities across the full breadth of the
National Curriculum and equip the children with a thorough understanding of the basic skills
of English, Mathematics, Science and Computing.

We will challenge the children’s minds and bodies and give them a desire to learn and
achieve.

We will promote British Values and ensure the children become caring, tolerant and
respectful citizens within the school and wider communities.

We will prepare children well for the next steps in their lives by promoting self-discipline and
the positive mindset which will allow them to aim high in all they do.

We will ensure children know how to keep themselves safe when using technology.

RESPECT- RESILIENCE- RESPONSIBILITY



Our Values:

At Larkholme Primary School, we have 3 core values that underpin everything we do.
The 3 core values are:

e Respect
e Responsibility
o Resilience

Alongside our core values, we also promote the fundamental British Values of democracy, the rule of law,
individual liberty, mutual respect and tolerance of those with different faiths and beliefs.

Research:

Know and understand
your pupils and their
influences

Teach learning behaviours
alongside managing
misbehaviour

Use classroom management
strategies to support good
classroom behaviour

Use simple approaches as
part of your regular routine

Use targeted approaches to
meet the needs of individuals
in your school
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* Pupil behaviour has multiple
influences, some of which
teachers can manage directly

Understanding a pupil's context
will inform effective responses
to misbehaviour

Every pupil should have a
supportive relationship with a
member of school staff
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Consistency is key

Our Rules:

+ Teaching leaming behaviours
will reduce the need to manage
misbehaviour

-

Teachers can provide the
conditions for learning behaviours
10 develop by ensuring pupils
can access the eurriculum,
engage with lesson content and
participate in their learning

-

Teachers should encourage
pupils to be self-reflective of their
own behaviours

* Effective classroom management
can reduce challenging behaviour,
pupil disengagement, bullying
and aggression

Improving classroom management
usually involves intensive training
with teachers reflecting on their
classroom management, trying a
new approach and reviewing their
progress over time

Reward systems can be effective
when part of a broader classroom
management strategy

* Consistency and coherence at a whole-school level are paramount

* Some strategies that don't require
complex pedagogical changes
have been shown to be promising

Breakfast clubs, use of specific
behaviour-related praise and
working with parents can all
support good behaviour

Sehool leaders should ensure the
school behaviour policy is clear
and consistently applied

* Whale-school changes usually take longer to embed than individually tailored or single-classroom approaches

e Ready
e Safe

e Respectful

-

-

==
* However, behaviour programmes are more likely to have an impact on attainment outcomes if implemented at a whole-school level

Universal behaviour systems are
unlikely to meet the needs of all
your students

For pupils with more challenging
behaviour, the approach should
be adapted to individual needs

Teachers should be trained in
specific strategies if supporting
pupils with high behaviour needs
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Introduction

At Larkholme Primary School we strive to ensure that all children become successful, fluent readers by the
end of Key Stage One and believe this is achievable through a combination of strong, high quality, discrete
phonics teaching combined with a whole language approach that promotes a ‘Reading for Pleasure’ culture.

Bold Beginnings November 2017 stated that “All primary schools should: make sure that the teaching of
reading, including systematic synthetic phonics, is the core purpose of the Reception Year.”

Red Rose Letters and Sounds 2022 stated that “A rigorous and thorough planning programme strengthens
the teaching and learning of phonics and ensures children become enthusiastic and successful readers and
writers.”

This policy is aimed at reinforcing a consistent, high quality approach to the teaching of phonics and reading
across the Early Years Foundation Stage, (EYFS,) Key Stage One and on into Key Stage Two for children who
still need this further support.

Aims

e To teach children aural discrimination, phonemic awareness and rhyme to aid reading, writing and
spelling development.

e To encourage the use of segmenting and blending so that decoding skills provide a sound foundation for
reading, writing and spelling.

® To ensure the teaching of phonics is interactive and investigative.
e To enable children to use phonic awareness across the curriculum.
e To ensure that children know the 44 phonemes within the English language.

e To teach children to recognise the graphemes within words and associate them with the appropriate
phoneme when reading.

e To provide children with strategies to identify and decode ‘tricky words.’



Teaching of phonics

Each phonics lesson should include the 4 part planning sequence:

Revisit and review — Overlearn the previous graphemes and tricky words.

Teach — Introduce a new grapheme/phoneme/word.

Practise — Use the new graphemes/words in games and activities to secure knowledge.
Apply — Use the new graphemes/words within reading and writing sentences.

Consolidation activities will be visible in the environments which can be accessed independently.

Teaching consistency across EYFS and KS1

Reading

e New Learning - In the teach section of the lesson, when introducing children to a new phoneme or
word, staff to action a drum roll on their legs saying the words ‘new learning’. This phrase will be
continually referred to throughout the lesson.

e Oral blending - When orally blending staff and children will hold two hands apart and gradually
move their hands together as stretching each sound ready to blend them together. Once their
hands have met children will then clap their hands and say the final blended word.

e Reading words - Use sound buttons under words that we want the children to read and blend. Staff
and children will use a reading finger to press the sound buttons as they read individual sounds and
then swipe their finger to blend.

e When reading polysyllabic and multisyllabic words staff and children use two fingers to tap each
syllable on the palm of their other hand when blending the word.

e Staff will use two fingers and one thumb to represent two letters making one sound (digraph) and
three fingers and one thumb to represent three letters making one sound (trigraph).

Spelling

® Busy hands are the children’s non-writing hand and are used for phonic fingers, reading fingers,
finger spaces and patting the number of words in a sentence.

e Staff and children will use phonics fingers to orally segment words and for segmenting words to

spell.

During sentence work each individual word will be tapped with their busy hand.

Shared writing will be modelled in cursive script.

Children will use the Red Rose letter formation rhymes including a lead in to form their letters.

Each learning environment will have a phase appropriate phonics display concentrating on both

sounds and key words that the children are currently learning. Previous learning will remain on

the display for children to refer to and the current learning will be added.

e Each learning environment has phonics activities set up with opportunities for children to

consolidate their learning.

Within EYFS the outdoor learning environment provides an area for consolidating learning.
Phonics mats are available in every lesson to support children’s early writing across the
curriculum.



Progression within Phonics

Reception will be taught as a whole class, in a discrete phonics session. This will be daily for up to a 20
minute period by the class teacher. In addition, daily intervention is in place to support children not
meeting the expected standard. There is then opportunity for children to consolidate phonics skills in the
indoor and outdoor learning environments through continuous provision. The Red Rose expectation is for
all children to complete Phase 4 by the end of Reception and have a sound understanding in order to start
Phase 5 by the start of Autumn term Year 1. Children are introduced to the tricky words and the high
frequency words with an aim to read and write all words for phases 2 and 4 before they enter Year 1.
Those children who have not reached the expected level by Year 1 have extra phonics support.

Children in Year 1 have access to high quality phonics each day in two streamed groups. Each group is
taught by the class teacher for 25 minutes followed by consolidation games delivered by the class teaching
assistant. Further consolidation activities are in place within the environment for children to independently
practise their phonics skills. They should have plenty of practice in recognising alien or pseudo words, in
readiness for the phonics screening check and to give them the confidence to read any word. Children
should aim to read and write all of the tricky words, high frequency words and common exception words
for Years 1 and 2.

Children in Year 2 who did not pass their phonics screening check in Year 1 will continue to have access to
high quality daily phonics lessons continuing to use the Red Rose scheme of work.

Children in Year 3 who did not pass their phonics screening resit will have access to the catch up
programme.

Assessment

® In EYFS, KS1 and LKS2 we assess pupils' progress on the school’s assessment grid Phonics Tracker
for each phase every half term. This will become part of the formative assessment to aid planning
and alert interventions that may be needed. The percentages will then be formulated from the
assessment grid and updated onto the assessment tracker. This is then analysed by the phonics
leader who will update SLT and next steps will be identified and implemented on the phonics action
plan and feedback to class teachers.

e At the end of Autumn and Spring term the Year 1 pupils will be given practice phonics screening
papers to identify any gaps in learning.

® Assessment data will show early identification of children not meeting the expected standard and
daily intervention will take place to bridge gaps in learning.



Reading Environment

e Reading for pleasure is key in EYFS/KS1/KS2 reading areas, books are closely matched to children’s
abilities to allow pupils to access these independently.

e We have developed areas around school including reading nooks and reading areas within
classrooms to promote reading for pleasure. Each year group has a list of recommended books which
children have the opportunity to read or have read to them throughout each year, these are high
quality texts chosen by the English Team. Also within the class reading areas within EYFS and KS1
children have the opportunity to access phonically decodable reading books based on their current
learning. These books are sorted into coloured baskets ensuring that children are able to decode the
books in their reading areas based on their current learning.

e Each classroom has the strategies for reading posters displayed to support members of staff reading
with children and to also to support the children when reading. Each class has a reading file which is
regularly monitored to track progress of each individual child’s reading. Within each child’s individual
reading record they have a comprehension bookmark, allowing the adult who is reading with the
child to extend their knowledge by asking further questions about the book that the child has read.

Home Reading and Guided Reading

Systematic synthetic phonics plays a key role in a rich and varied reading programme. The school has
invested in progressive decodable reading schemes to support children to apply their phonic knowledge and
skills, as well as develop their reading comprehension. Reading books that match the phonics phases allow
children to consolidate and apply their phonics knowledge. We use books from more than one reading
scheme that have been organised and sequenced directly to match the progression within Red Rose Letters
and Sounds. Reading books are matched to books that include graphemes and tricky words that they have
been taught. This makes it easy for teachers to choose a text that was matched to the child’s growing phonic
knowledge and that does not encourage a child to guess at words if they included GPCs they had not yet
been taught.

All children from Term 2 in Reception participate in guided reading. This is an opportunity for the children to
apply and practise newly taught phonics and reading skills alongside developing their comprehension.

All children have home reading books sent home on a daily basis and are changed once the children have
read the book twice. This is to help develop the skill of blending the new words with the new sounds and the
second read is to improve fluency and comprehension.

Children in each year group across the school who fall within the bottom 20% of readers are identified
quickly and specific intervention is put into place. If children are not reading at home, additional reading
time in school will be allocated. The children are encouraged to take partin a 5 times reading challenge.
This encourages the children to read regularly at home and they can earn rewards.



Parental Engagement

Within the Autumn Term, each year group delivers a Phonics and Reading Workshop to parents to share
with them where their child is up to, explain to them how we are teaching phonics/ reading in school and
how they can further support their child at home with their reading. As a school, we are also using Nessy to
support further reading consolidation activities at home. Each child has been given a log in where children
can practice their reading and spelling skills based on their recently taught learning within school.

All children are sent home reading bookmarks to support the comprehension questions appropriate for their
year group. Parents are also sent home an overview sheet of the sounds they have previously learnt; the
current phonics sounds they are being taught alongside the tricky words for each phase. A list of the Year 1
and 2 Common Exception words will be shared with the parents at the beginning of each year.

The schools website has support materials and videos for all parents to access. This includes a video of how
to pronounce each sound, videos of phonics games the children can play at home and a list of websites
that will support parents with phonics and reading.

Within EYFS and KS1, a phonics library loan is available for parents to take phonics games and resources
home and play the games with their children.

Letter Formation Rhymes

These letter formation rhymes are introduced to children in each phonics session as they are learning a new
sound or word. These will then also be displayed around the learning environments to encourage children
to use the rhymes when practicing the skills independently.

a Lead in, round the anchor and down the rope

b Lead in, down the bat and round the ball, lead out

c Lead in, curl around the cat

d Lead in, back round the dogs nose up to his ears and down to his tail
e Lead in, across the shelf and over the elf

f Lead in, follow down the flamingo and fly

g Lead in, go round the gorilla and swing from the vine

h Lead in, down the hill and over the hedge

i Lead in, down the insect and don’t forget his cap

i Lead in, jump off the jetty and don't forget your cap

k Lead in, down the koalas body, arm and leg

[ Lead in, down one long ladder

m Lead in, down the mound and over the moles

n Lead in, down the nose and over the nostrils




Lead in, back around the octopus

Lead in, down the path, up the path and around the pond

Lead in, Quick! Back round the pond, down and splash

Lead in, rain down to the ground and over the rainbow

Lead in, slip down the slide, lead out

Lead in, down the tree and across the branch

Lead in, down under the sea up for breath and down again

Lead in, down the vase and up the vase

Lead in, down the wave, up the wave, down the wave and up the wave

Lead in, cross the box, cross the box

Lead in, down the yo-yo, up the yo-yo and swing

Lead in, zip, zap, zoom

In classroom Assessment

Phonics (half termly)

Spelling (half termly) Reading (termly) Maths (termly)
(End of unit tests to be
completed at end of each unit)

Rec Phonics assessment Tricky/HFW phases 2 and 3 Complete EYFS
Profile
Y1 Phonics screening check Tricky/HFW/Common All children to be EOT Arithmetic and
and phonics assessment exception words check listened to by teacher Reasoning.
and book band checked
and changed where
necessary
Y2 Phonics screening check Tricky/HFW/Common Year 2 SAT’s paper EOT Arithmetic and
and phonics assessment exception words check Reasoning.
for any children who did
not pass in Autumn
Years 3-5 Phonics assessments for Common Exception Words NFER Reading Test EOT Arithmetic and
any children still working Reasoning.
at phase 5 or below. (See
Beth)
Year 6 Common Exception Words Y6 Sat’s Paper Y6 SAT’s paper

Assessment Overview

Assessment

Uses

Person/s Responsible

September iTrack in place To record progress in reading, writing and maths Class teacher
SEC committee To look at SIP- relates to assessment Head teacher and Assessment Lead
October EYFS Baseline To create a measurable baseline from which to Class teacher, Assessment Lead,
measure children’s progress Headteacher
November Assessment week To ensure all formal tests are completed Class teacher and assessment Lead
Moderation To ensure that judgements are accurate and SLT
consistent across the school
Data input To ensure that data is recorded into iTrack so that Class teacher, Assessment Lead
analysis can be made
December SEND updates Class teachers to measure SEN children’s progress Class teacher and SENDCo- to be
against their own individual targets shared with parents
January




March

SEC Committee

To share pupil attainment and progress with
governors. Governors to ask challenging questions to
the head, regarding data.

Governors and Headteacher

SEND updates

Class teachers to measure SEN children’s progress
against their own individual targets

Class teacher and SENDCo- to be
shared with parents

Assessment week

To ensure all formal tests are completed

Class teacher and assessment Lead

Moderation To ensure that judgements are accurate and SLT
consistent across the school
Data input To ensure that data is recorded into iTrack so that Class teacher, Assessment Lead

analysis can be made

May KS1 and KS2 Statutory Assessments To create an end of keystage judgement for children Headteacher alongside year 2 and 6
(reading, writing, maths and SPAG) staff.
Results need to be formally shared
with parents and updated to
relevant authorities.
June Phonics Screening To ensure Y1 (and any Y2 children who previously did Headteacher alongside Y1 staff.
not meet the expected standard are retested) has the | Results need to be formally shared
expected Phonetic understanding and application with parents
SEND updates Class teachers to measure SEN children’s progress Class teacher and SENDCo- to be
against their own individual targets shared with parents
Assessment week To ensure all formal tests are completed Class teacher and assessment Lead
Moderation To ensure that judgements are accurate and SLT
consistent across the school
Data input To ensure that data is recorded into iTrack so that Class teacher, Assessment Lead
analysis can be made
July Final review and update of SEND To ensure next teacher has accurate and up to date Class teacher, SENDCo, Assessment

plans

information

Lead

SEC Committee

To share pupil attainment and progress with

Governors and Headteacher

governors. Governors to ask challenging questions to
the head, regarding data.

Roles and Responsibilities

SEC Committee

Evaluation of impact

Hold the HT to account

Whole school over view record

Summary of attainment ad progress for each cohort and significant groups

Headteacher

Review whole school analysis (including trends over time)

Approving areas for improvement and allocation of resources (staff/ materials/ training/accommodation, etc
Approving the decisions made and agreed are carried out

Prepares whole school data for presentation to the governors

Assessment Lead

Whole school analysis (including trends over time)

Highlighting areas for improvement and allocation of resources (staff/ materials/ training/accommodation, etc
Managing the decisions made and agreed are carried out

Prepares whole school data for presentation to the governors

SLT

Monitoring the performance of teachers and overview of pupils

Analysing cohort/group data and preparing it for presentation to governors

Holding subject leaders/teachers to account for targets set

Holding pupil progress meetings to discuss individual/group/class performance using data prepared by te teachers
Hold teachers to account for impact where resources have been allocated

Ensure targets set lead to improved performance/rise in attainment

Subject Leaders

Monitor the performance in their subjects
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e Analyse and report attainment and progress in their subject to SLT
o Highlight areas of strength to celebrate and weakness to address
o Moderate and address issues arising from mismatch between data/pupil books/ observations etc
e Hold teachers to account for performance in their subject area
Teachers
e Operate within the assessment timeframe
e Meet or exceed the targets set for each child
e Record and analyse pupil/group results
e Highlight areas to celebrate and address ready for pupil progress meetings
® Prepare for pupil progress meetings
e Follow the stages for intervention and report impact
® Record results onto iTrack
e Aware of the impact of their performance upon the whole school
Phase Grapheme Tricky Words HFW/CE
2 sat as
is
2 pin
2 mdg
2 ock the
us
2 ckeu Ito
his has
2 rhb no go
2 fffl into

11




Il ss

jvw he she just will well went
fox box next yes
Xyzzz we be me
much fish wish
qu ch sh was my
think this than then
th th ng you they that them with long
king thing going
along things rings
rungs sings
again see been need
alee her all keep feet queen
tree three trees
green sleep
night right boat
igh oa are like
room soon food too
00 00 said when took good look
book looking looks
car park dark hard
aror have one or for morning
now how town
ur ow come do down
oi ear so were
air river ever under
air ure er some there out little

what
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4 CVCC and CCV said so have like just help went think
things must next
lots still fast last

best wind tree three

4 CCVC and CCVCC some come were from stop gran
there sleep green trees

4 CCCVC and CCCVCC little do one when plants

4 Polysyllabic Words out what it's animals something

garden grandad
across rabbit dragon
children
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Review of the Policy

Policy updated Sept 2022
To be reviewed Sept 2023
Agreed by all staff: Sept 2022
Signed (Headteacher):

Signed (On behalf of the Governing Body):

See also:

Marking and Feedback Policy
EYFS Policy

Teaching and Learning Policy

Inclusion Policy
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